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Abstract
This study examines emotional intelligence (EI) among Rawalpindi and Is-
lamabad secondary school principals, examining potential variations based
on demographics and the relationship between El and leadership effective-
ness. The study aimed to assess the conceptualization and perception of emo-
tional intelligence among secondary school administrators using the modi-
fied Bar-On Emotional Quotient Inventory, focusing on intrapersonal, inter-
personal, adaptability, stress management, and general mood. An adapted
survey questionnaire was administered to collect quantitative data from 101
principals of the secondary school of Rawalpindi & Islamabad out of 467
secondary schools’ Principals. The study surveyed 101 male female princi-
pals of Rawalpindi and Islamabad of urban and rural secondary schools us-
ing a contextualized survey questionnaire, focusing on their emotional intel-
ligence, by using a proportionate stratified random selection technique. The
study categorized emotional intelligence levels into high, medium, and low
using its five constructs. A cross-sectional survey research approach was
used to evaluate secondary school principals' emotional intelligence. Results
showed poor scores on intrapersonal and flexibility, while interpersonal re-
lationships, stress management, and general mood of emotional intelligence
were more effective. The emotional intelligence of the principals may be en-
hanced by focusing on all its five constructs in pre-service and in-service
training programs.

Keywords: emotional intelligence, educational leadership, secondary
school principals, Rawalpindi, Islamabad, leadership effectiveness.

Introduction

A school principal's role extends beyond administrative duties
to influencing a school's culture, environment, and educational out-
comes. Emotional intelligence (EI) is crucial for effective leadership,
as it involves understanding, controlling, and using emotions to affect
relationships, judgment, and well-being, especially for secondary
school principals. Secondary school principals manage instructional
leadership, administrative responsibilities, and promoting a positive
learning environment, balancing stakeholder expectations, fostering a
healthy atmosphere, and influencing academic performance. This
study explores the emotional intelligence of secondary school princi-
pals, by examining their roles, experiences, and leadership styles. It
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seeks to understand the relationship between emotional intelligence
and leadership effectiveness, focusing on its impact on learning envi-
ronments and the overall wellbeing of the subordinates. It examines
emotional intelligence of secondary school principals in Rawalpindi
and Islamabad regions, aiming to guide educational policy, leadership
development programs, and to develop compassionate leaders, ulti-
mately improving their emotional intelligence and fostering a thriving
educational ecosystem. Principals of secondary schools must have a
thorough understanding of emotional intelligence in order to effec-
tively lead educational institutions. Effective leadership now heavily
relies on emotional intelligence, which includes self-awareness, self-
control, social awareness, and relationship management. The school
principal's effective administration relies on their intelligence, situa-
tional, and transformational skills. Their manner and style set the tone,
affecting employees' attitudes. Their role as the head of the educational
establishment involves creating an efficient environment with efficient
routines, sovereignty, and social interaction. Their leadership skills are
essential for effective performance of teachers and the institution.
School principals can foster a learning environment where individuals
and organizations can simultaneously learn by prioritizing the learning
process and encouraging others to seize opportunities. Pakistani
school administrators face challenges in organizational procedures and
lack specialized job-related training, limiting their ability to improve
educational quality. Research by Khan (2015) suggests that they lack
a general understanding of their responsibilities due to their extensive
teaching experience. One head teacher believes they can handle their
responsibilities without any of further training, following their ances-
tors' lead.

Background and Context of Emotional Intelligence

Darwin highlighted the necessity of expressing one's emotions
in order to survive. Researchers started to understand the significance
of non-cognitive factors for intelligence in the 20th century. Darwin
et, al (1998) Thorndike, (1920) proposed various levels of intelligence
and introduced the term "social intelligence" in reference to interper-
sonal relationships. Wechsler, (1940) emphasized the term as emo-
tional intelligence. Further the term "emotional intelligence" was more
emphasized by Leuner, (1964) & Gardner, (1966). The term "EQ" was
first used by Beasley, (1966) in his essay "Emotional i." Later on emo-
tional intelligence (El), a psychology concept introduced in the 1990s,
which goes beyond cognitive intelligence, focusing on detecting, un-
derstanding, controlling, and utilizing one's own and others' emotions
in various contexts. In Frames of Mind: The Theory of Multiple Intel-
ligences, published by Gardner, (1983), proposed the concept of mul-
tiple, interpersonal, and intrapersonal intelligences. Payne, (1985)
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used the phrase in his PhD thesis, A Study of Emotion: Developing
Emotional Intelligence.

Emotional intelligence, defined by psychologists Mayer &
Salovey, (1990) involves monitoring emotions, discriminating be-
tween emotions, labeling them appropriately, and using emotional in-
formation to guide thinking and behavior. It gained popularity with
Goleman's book and Bar-On's 1996 test, which covers five domains.
In the most general sense, emotional intelligence (EI) refers to the abil-
ity to recognize and regulate emotions in ourselves and in others.
(Daniel Goleman 2002)

Models of Emotional Intelligence
Salovey and Mayer's model:

The Salovey and Mayer Model is one of the earliest and most
fundamental theories of emotional intelligence. It was developed by
Salovey & Mayer (1990). Perceiving emotions, employing emotions
to help with thought, understanding emotions, and controlling emo-
tions are its four branches. These sections cover abilities to compre-
hend complicated emotions, recognize emotions in oneself and others,
integrate emotions into thought processes, and effectively regulate
emotions.

Goleman's Mixed Model:

Goleman's Mixed Model: In his book "Emotional Intelli-
gence," Goleman developed a model that built on the findings of
Salovey and Mayer. Self-awareness, self-regulation, motivation, em-
pathy, and social skills are the five elements of Goleman's approach.
This paradigm places a strong emphasis on both personal (self-aware-
ness and self-regulation) and social (empathy and social skills) quali-
ties that support emotional and social competence.

3. Bar-On's Model

Bar-On's Model The "Emotional Quotient Inventory (EQ-i)"
model was created by Bar-On. Intrapersonal, interpersonal, stress
management, adaptation, and general mood are the five key domains
that it covers. The Bar-On model emphasizes flexibility and stress con-
trol as essential elements of emotional intelligence.

Mayer And Salovey's Ability Model:

Mayer and Salovey's Ability Model is an ability-based frame-
work that emphasizes emotional intelligence, focusing on cognitive
abilities for perceiving, using, comprehending, and managing emo-
tions, evaluated through performance-based tests. Each capacity in
Mayer and Salovey's approach is assessed using certain activities
(Brackett and Mayer 2003). The ability-based 1Q assessments serve as
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the basis for the Mayer-Salovey-Caruso Emotional Intelligence Test
(MSCEIT).

Petrides and Furnham's Trait Model

Petrides and Furnham's Trait Model: According to this model
developed by Petrides and Furnham, emotional intelligence can be
viewed as a collection of personality traits that are emotionally recep-
tive. The model takes into account elements like emotional perception,
emotional expression, emotional justification, emotional comprehen-
sion, and emotional control.

Genos Emotional Intelligence Model

The Genos approach focuses on actions that are emotionally
intelligent at work. The six fundamental competences it specifies are
emotional self-awareness, emotional expression, emotional awareness
of others, emotional reasoning, emotional self-management, and emo-
tional management of others.

Multi-Component Model by Grewal And Salovey
Grewal and Salovey's Multi-Component Model including
four elements—perception of emotions, supporting thinking, compre-
hending emotions, and controlling emotions—this model broadens the
conventional notion of emotional intelligence. It incorporates concepts
from both cognitive psychology and the role of emotions in judgment.
These theories each provide a distinctive viewpoint on
emotional intelligence by highlighting various facets. The particular
study or application situation frequently affects the model choice. To
better understand emotional intelligence and how it affects all aspects
of life, researchers and practitioners are still exploring and improving
these models.

The Extensive Definition of Emotional Social Intelligence in the
Bar-On Model
Emotional intelligence, defined by Bar-On, 2000, is a combi-
nation of emotional, personal, and social abilities that determine an
individual's ability to cope with daily demands and problems. It is a
personal trait that impacts work environment fit and has potential for
employee behavior prediction.

The Bar-On model defines emotional-social intelligence as a set
of interrelated competencies, skills, and behaviors affecting self-un-
derstanding, interpersonal relationships, and daily challenges. It in-
cludes 15 factors validated through factor analyses in the Bar-On psy-
chometric measure.

According to the Bar-On model, optimal emotional and social in-
telligence involves effectively understanding and expressing oneself,
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(i)

(i)
(iii)

(iv)

A)

understanding and relating well with social partners, and successfully
navigating daily challenges and pressures (Bar-On, 2006).

The capacity to comprehend emotions and to communicate our senti-
ments and our true selves;

The capacity for empathy and interpersonal communication;

The capacity to control and manage our emotions such that they serve
us rather than going against us;

The capacity to deal with change and find solutions to both in-
trapersonal and interpersonal issues

v) The capacity for creating a positive attitude and having self-moti-
vation. Each of these five meta-factorial components, or factorial clus-
ters, of emotional intelligence (EI), according to the Bar-On model,
consists of a variety of closely connected talents, skills, and behaviors,
totaling 15 elements.

Bar - On, (2000) defined emotional intelligence as “a variety
of emotional, personal and social abilities that determine how well an
individual can effectively cope with daily demands and problems”.
According to Bar-On “Emotional social intelligence refers to a variety
of related emotional and social competences, skills and behaviors that
have an impact on how well we comprehend and express ourselves,
understand others and relate to them, and also how well we manage
daily demands, pressures, and obstacles.” Bar-On identified 15 factors,
including self-esteem, emotional self-awareness, emotional self-ex-
pression, assertiveness, individuality, empathy, social responsibility,
interpersonal relationships, stress tolerance, impulse control, reality
testing, flexibility, problem-solving, self-actualization, optimism, and
happiness. All of these abilities play a crucial and highly successful
part in the leadership style used to run the educational institution. All
of these abilities are genuinely helpful for school principals in carrying
out their duties in the most effective and necessary ways.

Bar-On's basic framework for assessing the emotional quo-
tient of leaders was divided into five categories for this study: in-
trapersonal, interpersonal, stress management, flexibility, and happi-
ness.

Social Emotional Intelligence

The literature suggests that emotional-social intelligence, a
combination of intrapersonal and interpersonal skills, abilities, and fa-
cilitators, is a more accurate term than "emotional intelligence" or "so-
cial intelligence," as it combines the emotional and social aspects of
effective human behavior. The basic constitutes of this construct are
as follows

Self-Regard
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A)

Self-Regard is a crucial EI component that involves recogniz-
ing, understanding, and accepting oneself objectively. Recognizing
achievements improves confidence, and training indirectly increases
self-regard by setting challenging goals and focusing on strengths for
improvement.

(B) Emotional Self-Awareness

Emotional Intelligence (EI) is the ability to recognize, catego-
rize, and understand our emotions. It promotes a conducive environ-
ment for discussion, sharing ideas, and fostering strong feelings and
convictions through positive strategies and worthwhile activities.

C) Self Expression

Emotional intelligence involves self-expression of emotions
and assertiveness, which is crucial for maintaining motivation, coping,
and achieving goals through effective communication and a positive
outlook.

(D) Individuality
One’s capacity for emotional independence from other people is
described as this EI component. This is the capacity for independent
thought and behavior.

(E) Empathy

Emotional intelligence (EI) is the ability to recognize and under-
stand others' feelings, a crucial skill for empathy, requiring the ability
to "emotionally read" or detect emotional signs.

(F) Social Responsibility

This component involves positive interaction, identification with
social groups, and creating goals to enhance group performance in var-
ious settings.

2) Interpersonal Relationship
The EI component pertains to our ability to establish and sustain
mutually beneficial relationships and successfully interact with others.

Stress Tolerance
This core characteristic of emotional intelligence (El) is our capacity
to regulate our emotions in a healthy and beneficial manner. Itis a little
low.

(B) Impulse Control

Emotional intelligence is crucial for maintaining control over emo-
tions, ensuring decisions and actions are made with the right thought,
preventing overreaction or impatience in others.
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(C) Reality-Testing

The EI component assesses our ability to objectively validate our
thoughts and feelings, demonstrating a realistic, grounded, and "tuned
in" attitude towards the external environment.

D) Flexibility

This quality involves adapting our thoughts, feelings, and actions to
new situations, requiring dependability and consistency. It emphasizes
the importance of effective change processes, group brainstorming,
and recognizing change as an opportunity for growth. Proper training
and application of prior knowledge are crucial for successful imple-
mentation.

E) Problem Solving

El traits influence interpersonal and personal concerns management.
Effective problem-solving involves dialogue, observation, brainstorm-
ing, and decision-making. Positive criticism and analysis of alterna-
tives enhances problem-solving methods.

F) Self-Actualization

This section emphasizes the importance of setting personal goals to
reach maximum potential, ideally measurable, and tailored to individ-
ual needs. It also suggests developing intermediate goals for long-term
goals and regularly assessing goals and aspirations for improvement.

G) Optimism
El trait involves minimizing negative thoughts, maintaining a positive
attitude, modifying goals, creating solutions, encouraging constructive
criticism, and developing strategies to reduce pessimism and change
the status quo.

(H) Happiness

Happiness is about being content with oneself and others, recognizing
accomplishments, balancing work and life obligations, planning en-
joyable activities, and adjusting goals based on current circumstances.

Age and Gender's Effects on the Bar-On Model

The Bar-On model, a foundation for the EQ-i, evaluates vari-
ous aspects of the construct. Results show that older groups outper-
form younger ones on most EQ-i scales, with respondents scoring
highest in their late 40s. Age-related increases in children’'s emotional-
social intelligence are also observed. The Bar-On model, a foundation
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for the EQ-i, indicates that older individuals outperform younger ones,
with late 40s being the highest scoring age group. The Bar-On model
reveals that males have superior intrapersonal capacity, emotional
management, and interpersonal skills, while women are more socially
responsible, empathetic, and emotional conscious, while males are
more self-esteemed, adaptable, and optimistic. Gender trends in EQ-i
studies show men more frequently diagnosed with psychopathic ill-
nesses due to interpersonal issues, while women are more likely to ex-
perience anxiety-related disorders due to lower stress tolerance.

The model demonstrates that men are better at controlling
their emotions than women, who are more aware of their own senti-
ments, and that older people are more emotionally sophisticated than
younger people when compared. After summarizing the entire discus-
sion and the results of the studies, this conclusion is drawn.

A Variety of Elements of Human Performance are Predicted by
the Bar-On Model of Social Emotional Intelligence

Various studies in the Journal of Personality and Social Psy-
chology found that the Bar-On model, with an average predictive va-
lidity coefficient of.59, accurately predicts various aspects of human
performance.

The Bar-On Model's Relationship with Physical Health

The study by Krivoy et al. (2000) found significant differences
in emotional social intelligence (ESI) between adolescent cancer sur-
vivors and adolescents from the normative population. Optimism was
the most powerful EQ-i subscale, facilitating emotional and socially
intelligent behavior. Bar's study found a positive correlation between
EQ-i and physical health.

A study comparing EQ-i scores of 418 psychiatric patients in
Argentina, Israel, South Africa, and the US found significant differ-
ences in overall ESI and clinical samples compared to control groups.
A study on 2,514 Israeli Defense Forces male recruits found a low-
moderate but significant relationship between ESI and physical health.

Studies show that ESI competencies, such as controlling emo-
tions, achieving personal goals, and verifying feelings, significantly
impact psychological health. Self-awareness, emotion regulation,
stress management, problem-solving, and optimism are also related to
physical health. These findings suggest that social emotional intelli-
gence has a strong correlation with physical health. All this literature
supports the notion that El creates such environment around the person
or within organization that it helps to maintain his/her physical health
up to the mark.
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The Connection between Psychological Wellness and the Bar-
On Model

A study involving 2,514 males who completed the EQ-I be-
fore joining the Israeli Defense Forces found a moderate yet signifi-
cant relationship between ESI and psychological health. Deficits in
these competencies can lead to anxiety, depression, and difficulties
with reality testing. Due to the most positive aspect of optimism hap-
piness and communication its impact on the working environment and
related to all workers within that environment is always pleasant and
positive which indirectly relate with psychological wellness.

The Bar-On Model's Relationship with Social Interaction

The Bar-On model highlights the significant impact of Emo-
tional Social Intelligence (ESI) on social interaction, predicting inter-
personal relationships, as demonstrated in a study conducted in North
America. Emotional intelligence, according to Bar-On and Parker
(2000), is a diverse set of interconnected emotional, social, and per-
sonal skills that has an impact on our ability to effectively and actively
manage demands and stresses. Additionally, the ability to understand
the feelings, intentions, and behaviors of others is linked to interper-
sonal intelligence. The ability to effectively communicate with staff
members and teachers will help the principal promote teamwork,
which is ultimately the result of effective communication. This inter-
personal skill results in the development of solid and excellent social
relationships. Additionally, it helps the institution's head in developing
empathy for the staff members and colleagues who work under his
leadership there. Bar - On, emotional and social intelligence is con-
sisted of emotional and social skills, talents and facilitators.

The Bar-On Model's Relationship with Performance at School

Four studies in South Africa, the United States, and Canada
found a strong association between Emotional Social Intelligence
(ESI) and academic performance. James Parker's (2004) study on 667
Canadian high school students found a strong correlation between EI
and academic performance. Ali, Garner, and Magadley (2015) found
a strong relationship between EI and police performance, suggesting
that applying EI management guidelines can improve performance and
employee well-being. Fernandez Aaroz's (2001) study in Latin Amer-
ica found that successful CEOs had high levels of El, followed by rel-
evant experience and 1Q. Improves the working environment, regulate
the working relations by improving the connections and communica-
tions within the persons of the organization through them performance
is directly improved.
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The Relationship between the Bar-On Model and Self-Actualiza-
tion

Actualization is the realization of one's potential talents, ca-
pacities, and abilities. It requires a deep sense of self-awareness, mo-
tivation, problem-solving, and optimism. ESI influences learning more
than cognitive intelligence, allowing individuals to achieve goals and
reach their full potential. A high EQ does not guarantee reaching one's
full potential, but a high 1Q does. A similar model emerged in all stud-
ies on ESI's ability to predict self-actualization. Self-actualization is a
continuous journey of self-discovery, personal development, and pur-
suing one's unigue potential. Emotional intelligence, which involves
understanding and managing emotions, enhances interpersonal skills
and well-being, while self-actualization focuses on fulfilling basic
needs.

The Relationship Between the Bar-On Model and Subjective
Well-Being

A study by Bar-On (2005) found that emotional intelligence (ESI)
influences subjective well-being, focusing on satisfaction with physi-
cal health, self-identity, interpersonal relationships, and occupation.
The study found that ESI is highly correlated with wellbeing, with
competencies such as understanding and accepting emotions, striving
for personal goals, and validating feelings contributing most to well-
being. Lopes et al. (2006) identified the concept of emotional fight-or-
flight and its role in communication and behavior. By improving emo-
tional control, resiliency, interpersonal interactions, communication,
self-awareness, and general life satisfaction, emotional intelligence fa-
vorably impacts wellbeing. One's mental, emotional, and physical
health can benefit from developing and honing emotional intelligence
skills.

Emotional Intelligence in Different Domains & in Education

Emotional intelligence in education impacts learning out-
comes, classroom dynamics, and well-being. Research by Goleman et
al. (2008) and Brackett et al. (2012) highlights its benefits, including
enhanced social-emotional skills and improved academic perfor-
mance. The idea became popular practically due to its benefits in a
variety of domains, including leadership; the workplace, and interper-
sonal relationships, emotional intelligence has gained relevance re-
cently (Sosik & Megerian, 1999).

As aresult, researchers and psychologists have begun to focus
on non-intellectual qualities such as intrapersonal and interpersonal in-
telligence. The term "emotional intelligence” was first used in by
Mayer & Salovey, (1990)."The subset of social intelligence that in-
volves the ability to monitor one's own and other people's feelings and
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emotions, to discriminate among them, and to use this information to
guide one's own thinking and actions," is the way they described the
idea of emotional intelligence.(p,189) Mayer and Salovey (1997) con-
tinued by pointing out the direct and strong correlation between emo-
tional intelligence and social skills, which are important for coopera-
tion and enhanced collaboration among organization personnel.

In recent years, the phrase "emotional intelligence” has grad-
ually gained popularity, especially in the fields of business, education,
and other aspects of daily life (Pellitteri, 2002). The book "Why it can
matter more than 1Q" by Daniel Goleman on emotional intelligence
helped the theory gain favor over time. Emotions' significance in a
person's personal and professional life is more significant than other
actual indicators of brain intelligence.

Goleman (1998) asserts that emotionally intelligent people are
more likely to express their thoughts, intentions, and goals in persua-
sive and assertive ways, which helps others, feel more at ease at work
and simplifies the situation for everyone. Researchers (Derek, 2009;
Robinson, Lloyd & Rowe, 2008) have found that school leaders are
crucial to the effective adoption of educational innovations. According
to Jorfi et al. (2012), emotional intelligence is the foundation and driv-
ing force of a successful life. The ability to perceive the subtleties of
dynamic situations and produce positive results under pressure may be
enhanced in leaders with high emotional intelligence (Dearborn,
2002). Emotionally intelligent individuals express thoughts and inten-
tions persuasively, simplifying situations. School leaders with high
emotional intelligence are crucial for successful life, as they can per-
ceive dynamic situations and produce positive results under pressure.

Later, Shutte (2013) expanded on the idea of emotional intel-
ligence as a construct with related abilities and adaptive functioning.
Getting trained might aid in emotional 1Q development. It has advan-
tageous psychological and physiological advantages in addition to
quick and efficient communication that results in favorable interper-
sonal relationships.

Furthermore in case of educational context the emotional in-
telligence of the principals guides them to care for the welfare of their
teachers, who in turn lead to better physical health, efficient function-
ing in the classroom, and a safe atmosphere. As a result, the organiza-
tion meets its goals for the institution and students on a high level.

So training can enhance emotional intelligence, leading to
psychological and physiological benefits, efficient communication,
and positive interpersonal relationships. Principals' emotional intelli-
gence in education ensures teacher welfare, improved physical health,
and a safe environment.

Emotional intelligence has a considerable impact on employ-
ees' behavior at work, according to a study by Rashma et al. (2017). It
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is a crucial component of human resource management to include
strategies that have an impact on staff collaboration, which has the
fundamental goal of teamwork, as well as in resolving conflicts. The
need for developing and instilling emotional intelligence in head
teachers, according to Riaz (2017), is a result of the world's rapid
change. Educational institutions in Pakistan have a critical need for
academic leadership. In this study, it is also advised that there be a
robust network of schools where head teachers cooperate with one an-
other. They may quickly exchange ideas and best practices, learn how
to transform the institution for the better, and benefit from one an-
other's experiences. Focus on teaching and learning as well as staff
professional development are areas that the current educational system
lacks.

According to Arora, (2017), emotional intelligence improves
a leader's self-awareness, self-control, motivation, empathetic abili-
ties, and social skills. It helps the institute's leader develop as an effec-
tive leader. The study also found that those with high levels of emo-
tional intelligence function more intelligently. One can develop emo-
tional intelligence, which will enable them to properly regulate their
own emotions as well as those of others. So emotional intelligence sig-
nificantly impacts employees' behavior at work and is crucial for hu-
man resource management. It is essential for head teachers in educa-
tional institutions like Pakistan, where academic leadership is needed.
A robust network of schools can facilitate idea exchange and transform
institutions. Emotional intelligence also improves leaders' self-aware-
ness, self-control, motivation, empathy, and social skills, enabling
them to function more intelligently. Developing emotional intelligence
helps regulate one's own and others' emotions, enhancing overall per-
formance.

Tarig (2018) emphasizes the importance of emotional intelli-
gence in various occupational settings, recommending further research
to identify additional constructs essential for job performance and ap-
propriate measures to gauge their efficacy.

Mei et al.'s 2018 study underscored the importance of emo-
tional intelligence in leadership, highlighting its role in promoting
change in schools, leading to reshaped behavioral and environmental
changes. So the both studies emphasize and highlight the significance
of emotional intelligence in occupational settings and leadership, rec-
ommending further research for its efficacy.

Nasreen's (2018) research suggests that high emotional intel-
ligence can handle work-related stress effectively, while Siddiqui
(2018) emphasizes its importance for workers' performance. Tauri
(2018) recommends incorporating socio-emotional intelligence meth-
ods into teaching to achieve organizational goals.
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Mio et al.'s 2017 meta-analysis highlights emotional intelli-
gence as a key factor in determining work attitude within an organiza-
tion, fostering positive psychology and dedication to delivering the
best work, and ensuring strong personality qualities and teamwork.

Walter et al. (2011), emphasized that to achieve the desired
satisfactory output or performance and productive human resource for
an organization by integrating emotional intelligence into the work-
place through the strategy of employee education, necessary practices,
training, as well as updating activities in this area. Resultantly the or-
ganization will move towards standardized performance. As a result
of this since it will promote emotional awareness, workplace emo-
tional balance, and mindful measures to prevent emotional fatigue.
Jimenez et al.'s findings from 2021 claim that emotional intelligence
is a crucial component of successful functioning and leadership con-
duct. Emotional intelligence is a key organizational dimension from
the perspectives of both leaders and employees, according to Dirgas et
al. (2019). This affects how well each worker performs and promotes
a supportive workplace environment that fosters collaboration and
strong interpersonal bonds. It makes the leader sound vehement. The
value of emotional intelligence in the workplace is further discussed
by Bali (2019), who claims that it promotes more coordination and
teamwork as well as enables the educational management to accurately
assess the performance of his employees. A similar-year study by Bibi
et al. (2019) discovered a strong connection between emotional intel-
ligence and the three components of burnout.

Sfectcu (2020) and Turi, et al. (2020) highlight the importance
of emotions in human life and the workplace, recommending proper
contextualization and integrating emotional intelligence into curricular
practices, daily activities, and cultural practices for academic success.
Cole's 2021 study highlights the importance of emotional intelligence
in Nigerian business structures, suggesting that staff members should
utilize job-related improvements to enhance their EQ capabilities and
manage workplace stress effectively. A study by Bonazza et al. (2021)
found that healthcare leadership programs should emphasize emo-
tional intelligence (EI) and teamwork to improve leadership profi-
ciency. Apar et al. (2022) found a strong correlation between EI and
stress management, with components like self-awareness, motivation,
and empathy. Lima et al. (2022) suggest that effective communication
within an organization enhances emotional intelligence and perfor-
mance quality, as it influences individuals' interactions with managers
and coworkers.

Principals with more experience are needed in Pakistan's edu-
cational institutions to manage their jobs. However, seniority-based
selection criteria undervalue intellectual endeavors and teacher collab-
oration. Performance concerns emerge from this lack of attention on
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content-rich activities, student-friendly environments, and profes-
sional learning. Memon (2013) claims that "the majority of school
heads in Pakistan are developed through an apprenticeship model and
seemed to be more task-oriented than leadership-oriented” (p. 29). He
continued by explaining that they want to be involved in managerial
tasks despite their limited ability to make wise choices in demanding
circumstances while learning and managing. Since emotional intelli-
gence is essential for effective leadership, school principals must have
outstanding intelligence to govern and oversee educational institu-
tions. Pakistan's administration and management are undervalued,
leading to low-quality education. Poor governance is a major contrib-
utor. Emotional intelligence is crucial for effective management.
School administrators face challenges due to organizational tech-
niques. Professional training and revised job descriptions are recom-
mended for principals.

Rationale of the Study

Educational leadership significantly impacts classroom per-
formance, with principals playing a crucial role. Emotional intelli-
gence is essential for effective leadership, as it influences classroom
atmosphere, teacher motivation, and student performance. Assessing
school principals' emotional intelligence can guide professional devel-
opment programs, identifying strengths and areas for improvement,
benefiting the entire educational system. Emotional intelligence sig-
nificantly impacts interpersonal relationships, communication, and
conflict resolution, enabling principals to foster positive school cli-
mates, enhancing teacher job satisfaction and student engagement. The
study identifies emotional intelligence levels of secondary school prin-
cipals in Pakistan, thereby aiding in succession planning and leader-
ship development within the education sector, contributing to global
knowledge and providing region-specific insights. This study high-
lights the crucial role of secondary school principals in Pakistan's ed-
ucation system and their potential influence on emotional intelligence,
aiming to improve leadership practices and educational outcomes.

Leadership development is prioritized in educational reforms,
with school administrators now focusing on academic duties. How-
ever, in developing nations like Pakistan, direct induction based on
academic qualifications or seniority order lacks job-related training.
Emotional intelligence is essential for effective management, and as-
sessment of this is crucial for new teaching faculty. This study will
help future leaders and educational policymakers develop effective
hiring strategies.

Objectives & Research Questions
The main objective of the study was to
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1. To identify the levels of emotional intelligence of secondary school
principals.

2. To assess the first construct of Intrapersonal, level of recognition, un-
derstanding and expression of emotions and feelings of secondary
school principals were to be checked.

3. To assess the interpersonal skill of the principals, the level of under-
standing feelings of others and relating with them of secondary school
principals were to be examined.

4. To assess the third construct adaptability, it was assessed that how
principals of the secondary schools adapt, manage change and solve
problems of personal and interpersonal nature.

5. To assess the fourth construct the stress management, it was to be as-
sessing that how secondary schools Principals manage and control
emotions.

6. To assess the fifth construct general mood the level of ability to gen-
erate positive effect and be self- motivated by secondary school prin-
cipals was to be checked.

Methodology

The study used a cross sectional survey research approach and
was quantitative in nature. Bar On's emotional quotient inventory (EQ
i), which measures emotional intelligence in connection to a wide
range of contexts, including those in education, medicine, and numer-
ous research settings, was used to collect data on the emotional intel-
ligence of school principals in 1997. Additionally, it calculates EIl for
a range of age groups. The emotional social intelligence (ESI) Bar-On
paradigm is operationalized through the EQ-i. The researcher modi-
fied the EQ-i, which uses a 5-point self-rating scale with 133 items that
are brief sentences.

Population

All secondary school principals of Rawalpindi & Islamabad
including (male and female) from the public sector schools will con-
stitute the population of this study. There are total of 97 (45 male &
55 female) Principals of Secondary schools of Islamabad and 370(195
male & 175 female) secondary school principals from Rawalpindi. To-
tal no of Principals selected in sample was 101, 21 from Islamabad out
of which there were ( 10 male & 11 female) These male and female
are further divided area wise on the basis of rural and urban . Whereas
from Rawalpindi total no of principals are 80 (42 male & 38 female)
are included in the sample. Principals were selected according to pro-
portionate sampling technique and total of 101 Principals 52 male and
49 female were selected from rural and urban areas of Rawalpindi &
Islamabad. From 52 Male there were 30 male principals from rural
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area whereas 13 males were from Urban. From 49 female Principals
there were 31 from rural and 18 from urban area.

Instrument

To measure Emotional intelligence of secondary school Princi-
pals Bar-On Emotional Quotient Inventory (1996) was adapted and
contextualized. This inventory was developed by the Bar On to iden-
tify emotional intelligence in different settings, which includes educa-
tion, medicine; forces etc. Basic five measuring parameters of this tool
are Intrapersonal, Interpersonal, Adaptability, Stress Management,
and General Mood. These five parameters are further divided into 15
subscales like intrapersonal has Self- regard, emotional self-aware-
ness, assertiveness, independence, and self-actualization, and self-ex-
pression. The second construct interpersonal has the traits of empathy,
social responsibility, and interpersonal relationships have the traits of
empathy, social responsibility and interpersonal relationships. The
third construct which is adaptability consists of reality testing, flexi-
bility, and problem-solving. Stress management has stress tolerance
and impulse control. Whereas the general mood contains optimism and
happiness or well-being. This is a valid & reliable tool based on
Cronbach's alpha coefficient ranges from (.69 t0.86).

Its items are responded by the respondents by rating on a five-
point Likert type scale. This instrument was contextualized and its va-
lidity and reliability were then counter checked and verified which was
.984 it was also checked construct wise and for intrapersonal with 16
items it was .607, Interpersonal with 17 items .824, Adaptability with
14 items it was .889 Stress management with 10 items .884 and Gen-
eral mood with 6 items its coefficient value is .575 It was consisted of
64 items. Pilot testing was also made to validate the adapted and con-
textualized Questionnaire. 30 school Principals from public sector
other than sample were taken for the pilot testing.

Secondary School Principals (SSPS)
101 SSPs were selected to collect data about their emotional
intelligence level. Description of other characteristics of SSPs is:-

Demographics
Following is the table which displays the overall demographics of
secondary school principals (SSPs) by geography and gender.

Table 1
Frequencies and Percentages for the General Demographic Profile
of the Respondents (SSPS, N=101)

Location Gender

Rawalpindi&  Male Female G. Total
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Islamabad f L% G®%) f L% G®) f %

Urban 13 42 25 18 58 37 31 31

Rural 39 56 75 31 44 63 70 69

G.Total F 52 49 101

Gender % 51 100 49 100 100
n: Sample size; f: frequency; G: Gender; L: Location; G. Total =
Grand Total

Table 1 shows that the sample of SSPs (n=101) consists of
51% males and 49% females. Location-wise analysis of sample indi-
cates that 69% SSPs were selected from rural areas including 56%
male and 44% female principals whereas31% were from urban areas
comprising 42% male and 58% female principals.

Results and Findings

The total EQ score or the five scale scores typically are used
in the analysis. Average to above average scores indicate an emotion-
ally intelligent, emotionally healthy individual. The higher the score,
the more positive is the prediction for overall emotional intelligence.

Level Wise Five Traits of Emotional Intelligence of SSPS

The quantification of emotional intelligence of the SSPs was
done on the basis of respondent’s scores in all the five traits on a 5-
point Likert scale. The questionnaires consisted of 64 items distributed
between five traits of emotional intelligence. Quantification was done
on the basis of minimum and maximum score obtained regarding each
trait. The level-wise detail of the scores obtained in each trait of emo-
tional intelligence is presented in table 2

Table 2
Level Wise Five Traits of Emotional Intelligence of SSPs

Traits Intrapersonal Interpersonal Adaptability Stress General Total
Management Mood 64
(199-313)
Items (1-16) 17—33) (34-47) (48-57) (58-64)
Range (51-77) (52—85) (39-70) (20-50) (20-35)
Groups F % F % f % f % F % f %
Low 51-63 3B 34 5271 37 36 39 37 366 2036 34 336 2030 35 339 199- 34 337
7 5 56 255
Moderate ~ 64-68 32 3 7279 37 36. 57- 31 309 3744 39 387 3133 38 379 256 3B 327
0 8 63 286
High 69-77 34 33 808 27 26 64- 33 325 4550 28 277 3435 28 282 287- 34 336
3 7 70 313
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Total 10 101 101 101
1

101

101

Table 2 specifies group wise obtained score on the five traits of emo-
tional intelligence of SSPs.

Emotional intelligence was assessed on the basis of obtained
score category wise high moderate and low. Each construct of emo-
tional intelligence was assessed individually. First construct in-
trapersonal showed 34.7%, the highest one in low group while 32.0%
is for moderate and 33.3% are for high group. While looking into the
second construct the 36.5% is for low group 36.8% is for moderate and
the lowest percentage 26.7% is for high group. The third construct
adaptability the low group has highest percentage of 36.6% for the low
group, 30.9 % for moderate and 32.5% for the high group. Stress man-
agement the fourth construct has the percentage of 33.6% for low,
38.7% for moderate and the lowest percentage 27.7% for high group.
The last construct general mood has 33.9% for low, 32.7% for moder-
ate and 33.6% is for high group. Other than constructs when we look
into the overall obtained score of emotional intelligence there is 33.7%
for low group, 32.7% for moderate and 33.6% for the high group.

Data Analysis

The data analysis was done in accordance with the study's
goals. To assess the level of emotional intelligence of secondary
school principals (SSPs) BAR ON EQ-i (1996) was adapted. Data col-
lected was sorted and arranged. Data was also retrieved from the MS-
Excel and also shifted to SPSS 22 from the MS excel and question-
naire. This data was shaped as in the form of frequency distribution
and percentage distribution to assess the existing levels of the second-
ary school principal’s emotional intelligence. The degree of SSPs'
emotional intelligence was examined using trait-wise frequency distri-
bution and percentage.

Conclusion & Discussion

The study reveals low emotional intelligence levels among
secondary school principals, contributing to low education standards
in Pakistan. It also highlights the lack of proper supervision, monitor-
ing, and evaluation in educational institutions. The study recommends
proper job descriptions and training for head teachers to understand
their roles and contribute to learning and professional development as
it is also recommended by Khan, (2015) which recommended for
proper job description for heads of the school so that they can under-
stand their due constructive role for learning and academic activities
as well as the professional learning of the teachers of the institution
rather than being engaged whole time other routine work related to the

administrative matters of the school. Emotional intelligence is crucial
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for workplace success, aligning with Goleman and Cherniss's 1998
model, which predicts personal effectiveness at work and leadership.

Emotional intelligence is crucial for principals to recognize
their brilliance and handle team and organizational issues. Improving
intrapersonal skills through workshops and training can enhance their
emotional intelligence, improving the effectiveness of instructors in
the classroom and overall institution operation. The principal's em-
phatic and open communication boosts personnel morale, leading to
teachers working tirelessly to improve the institution and pupils. To
enhance efficiency, educational leaders should practice interconnected
skills, targeting management strategies to increase emotional intelli-
gence and interpersonal skills. Rashma's (2017) study confirms that
leaders with good emotional intelligence effectively manage interper-
sonal relations, work smartly as team members, and exhibit adaptabil-
ity, leading to skillful change management and reducing negative emo-
tions.

Focused training practices can enhance Principals' perfor-
mance by improving interpersonal and adaptability skills. Mastery of
stress management allows principals to resolve staff conflicts and is-
sues positively. Adaptability is crucial for organizational functioning,
leading staff and institutions towards change. Kin et al. (2018) empha-
size the importance of adaptability in management.

Recommendations

Suggestions are offered in light of the findings:

Emotional intelligence (EI) traits, including interpersonal, stress man-
agement, and general mood, need more attention. Secondary school
principals should be trained in EI metrics to improve their leadership
skills and perform their duties more constructively.

Training institutes should integrate El traits (Intrapersonal, Interper-
sonal, Adaptability, Stress Management, General Mood) into their cur-
riculum to enhance principals' capacity for professional duties.
Emotional intelligence traits should be emphasized in leadership de-
velopment training curriculum, focusing on interpersonal and stress
management, as these are the lowest-level traits.

The quality of staff performance in Pakistan's public sector educa-
tional institutions is a significant issue, which can be addressed by
training administrators, principals, and heads in emotional intelligence
parameters.

Pakistan's in-service training for head teachers is inadequate, necessi-
tating further research on educational and administrative contexts to
enhance supervision and monitoring standards at primary and college
levels.
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